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THE IMPACTS OF THE NEW POUCY OF THE NATIONAL EXAMINATION IN INDONESIA
ON THE ENGL]SH LANGUAGE TEACH]NG: A CASE STUDY OF A PUBLIC ISLAMIC
JUNIOR IIIGH SCHOOL
This case study aims to see how t}le 2015 national examination policy in Indonesia
which eliminates the passing grade requirements affects the English language teaching
in a pubtic Islamic iunior hlgh school. The respondents were all three English teachers in
the school. They took an online designed survey powered by Qualtrics to depict their
teaching practices before and after t}Ie implementation of the policy. The suvey
included the teaching objectives and learning mastery, the English teaching practicet
the concerning factors in designing teaching activities, and the teaching sa[shction. The
data were analysed using framework analysis. Some differences and similarities on the
English Ianguage teaching are found in the teaching practices before and after the
implementation of the new policy. The differences were found almost at all themes. One
prominent finding is that the teachers felt teaching satisfaction due to the absence of
target to achieve certain passing $adg which was previously implemented and caused
the practice of teaching for test. This has shown that t]le new examination policy in
Indonesia affects positively on the english language teaching in this school-
national examination, new poliLy 2075, English Longuoge Teaching (ELT), assessment1(eywo.ds
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SYNTACTIC MATURITY: STUDENTS' PROBLEMS tN UNDERSTANDING CLAUSE-TO-
PHRASE REDUCTION
Concernlng questions mostly given in standardized tests such rs T0EFL and IELTS, it
can bc said that these kinds ol tests require students to havc the abiliq, in
understanding a diverse rang.r of scntcnce strucLure as an indication of their syntactic
maturily. Th!s, before taking lhese tests, English Department students ol UNP are
introduced to the various complexilies of scntcnces in order to help lhem in
understanding texts. Among some skills learnt, clanse-to-phrasc rcdLrction is a topic in
which lhe studcnts encountered some difficulties such as in understanding and writing
infinitive phrases as rhe r€duclion of noun clauses, and verbal phrases as thc reduction
ol adverb clauscs. This res€arch aims at analyzing the stLrdents'problems in
understanding clause to phrase reduction. Based on thc intcNiew carried out ro 16
students, out ol 120 students taking Grammar 3, ir u,as lound olrr that these problcms
are basically triggered by the students'learning strategy bascd crrors in lvhich they
tend to implement incomplete rule in writing clausc to phrase reduction aimed rt
simplification.
syntuclic mctlLo ity, sttlde ts' l)roblem, clause-to-phrusr re(lltction
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LISTEN]NG JOURNALS FOR EXTENSIVE LISTENINC PMCTICE OF EFL STUDENTS AT
ANDALAS UNIYERSITY
Using audio from CD prov,ded by tcxtbook is a conventional method lor learning
listening, where teachnr played the audio recording providing by thc textbook in the
language lab. This mcthod is limitcd in providing the natuial language ieatures spoken
by a variety ol English speakers. Recently, teaching lisrcning has been developed using
inlernel media. Therc arc many Enslish language teaching sources available on the
internet which provide audio, !ideos, and podc.st For Icarnirg purpose, the audio is
also accomplished by s€veral activities and Lfanscript. lr lhis method, learncrs practice
extensive listening lollowed by completing listcning journals, records ol students'
listcning practice and self:evaluation This sludti ai ed lo invcsiigate thc ellectivencss
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of listening journal in helping students undersland the overall meaning. The study has
been conductcd to the first year EFL universiB, students during their dictation and
reproduction lessons. Every weel! students were required lo do extra activities as
homework. They are assigned to listen to several ELT sources on the internel. The
results showed that most of the studcnts found thc method helped them to inprove
their vocabulary and understand the meaning lrom many different sources. Students
rclied on their listening ability and identify thc wcakness which needs
improvement.This method appeared to be an effective listening teaching method since
the students were cxposcd to English variety.

Kcywords : extensive listening, listening journal, EFL students
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DESIGNING AND DWELOPING APPROPRUTE EFL
MATERIAISREFLECTING NEW CONTEXTS AND GOA]S
It is obvious that leaming materiak/ teaching materials/ instructional matedals are one
of the most crucial components for a teachet including an English teacher, no matter
where he/she teaches. "TESoL survey finds teachers spend 7 hours perweek searching
for insuuctional materials/iesources and anotler 5 hours per week creating their own
instructional materials" (Goldberg,2017J. Several similar topics about materials
development have been published elsewhere in different seminar eventJ, textbooks, and
joumals. They have discussed various literature about materials development such as
principles and procedure of materials development (Tomlinso& n.d), guidelines for
designing effective English langauge teaching materials and factors to consider \ rhen
designing mat€rials (Howard and Major, n.d),language learning materials development
(BILOKCUOGLU, 2015), developing leaming materials for specific purposes (Harsono,
2007) and some others. However, none of them discussed specificly about developing
appropriate EFL learning materials reflecting new contexts and goals. This paper,
therefore, will review related literature around materials developmcnt, from theories -
principles and procedure - to its pmctice from evaluating, adaptin& supplementing and
creating own materials, which can match with t]le new contexts and goals already set
before.
designing, developing, materialt contexts, goals
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Yelfiza
STKIP PGRI Sumatera Barat
INTERTEXTUALITY AS THE SMTEGY TO MOTIVATE M]NANGKBAUNESE STUDENTS
TO DO LEARNING TASKS
Since most students currendy teel neglected to do leaming task seriorsly and honestly,
leclurers of English should nnd stralegjes which might contribute to the process of
learning. One alternative strategy is using intertextuality lvhen communicating learning
tasks. Therelore, this research investigated lypes of intertextuality reflecting lhe
lecturers' hegemony on thc students of Teacilcr Training and Education College,
lndonesian Republic Teachers'Asso.iation called STKIP PGRI to do Iearning task at
STKIP PGRI Sumatera Barat and r{hy the intertextuality could increase their motivation
to do learning tasks. To answcr the rescarch qucstions, she applied qualitativc rescarch
with Critical Discourse Analysis (CDAI. Data were coliected by recordin8 lecturers'
discourses triangulation with thc theorics [cxpcft bascd evaluation), and allalyzed by
coding, calegorizing, inlerp.eiing, and reporting. Findings show thar f'rve q,pes of
intertextuali5, used by leclurcrs, dcpicting thcir hcgemony on students include a claim,
warning, sa.casm, challenge, and a parody. lnteriertualiry can cause the students to bc
motivated to do learnnrg tasks, mainly if it directly touches iheir emotion positively.
Howcvcr, if il hurls their heart, it \\,ill nol be !selul lo moLivate the students. Thus, it is
suggested for lecturers and teachers not to Lrse intertextuality which may hurt the
students' feeling.
I intertextual ity, strutegy, motivote, leo rninlt, tosksKeywolds
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Abstract 

Using audio from CD provided by textbook is a conventional method for learning listening, 

where teacher played the audio recording providing by the textbook in the language lab. This method 

is limited in providing the natural language features spoken by a variety of English speakers. 

Recently, teaching listening has been developed using internet media. There are many English 

language teaching sources available on the internet which provide audio, videos, and podcast. For 

learning purpose, the audio is also accomplished by several activities and transcript. In this method, 

learners practice extensive listening followed by completing listening journals, records of students’ 

listening practice and self-evaluation.   

This study aimed to investigate the effectiveness of listening journal in helping students 

understand the overall meaning. The study has been conducted to the first year EFL university 

students during their dictation and reproduction lessons. Every week, students were required to do 

extra activities as homework. They are assigned to listen to several ELT sources on the internet. The 

results showed that most of the students found the method helped them to improve their vocabulary 

and understand the meaning from many different sources. Students relied on their listening ability and 

identify the weakness which needs improvement.This method appeared to be an effective listening 

teaching method since the students were exposed to English variety.  

 

Keywords: Extensive Listening, Listening Journal, EFL Students  

 

1. INTRODUCTION 

Listening is an important skill in ELT, which found as significant challenges by non-English 

speakers. Former time, conventional teaching method such as audio-lingual faced the limitation of 

sources. Teaching listening usually conducted in a language laboratory using textbook complemented 

by CD records. The CD cannot be easily copied because of restriction from the publishers. Thus, 

students can practice listening only during the classroom lesson. In the class, students listen to several 

topics spoken by English speakers. Students repeat the speaker speech and practice similar 

conversation in pairs. However, this activity is less engaging, and the materials are less authentic 

(Chinnery 3) partly due to the materials published by the International publisher, such as, American or 

British.  

This conventional method of teaching listening is accompanied by an alternative method taking 

the advantages of the ICT in language teaching. Recently, there are several websites provide authentic 

sources with listening activities (Chinnery, 15; Goh, 43; Ross,33). The sites provide video, pictures, 

and activities, such as quiz and they also provide the script. The speeches are in the form of news, 

report, and presentation. This paper presenting analysis to an alternative method teaching listening 

called as an extensive listening method. The extensive listening can help the learners to focus on 

increasing the skill, one of the tools is the listening journal (Schmidt 3; Goh 39). 

This study aims to evaluate how useful is listening journal to improve students extensive listening 

practice.The activity is to train students to apply metacognitive strategies (Goh, 38; Richards, 2008). 

Students practice self-evaluation to determine each performance after involving in the activities.  

This paper also suggest the use of internet sources, such as news from 

http://www.bbc.co.uk/learningenglish or http://learningenglish.voanews.com/to enhance students 

listening comprehension. EFL students of Andalas University has limited exposure to English. 

English is spoken only in the classroom and in the educational context. Listening practice using the 
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internet sources can be relevant activities. After listening, students continue reporting their listening 

process in the listening journal; they write the activities, the things they have learned and said the part 

of listening skills need improvement.  

 

2. REVIEW OF RELATED THEORIES 

Extensive listening  

Extensive listening defined as the types of listening activities that make students can achieve 

comprehensive (Chang and Millet 38; Yeh 136; Renandya and Farrel 136). The activity is 

self-directed, and it can be conducted suitable to students time flexibility and get meaningful listening 

practice (Renandya and Farrell 56). Extensive listening takes the advantage from the sources that are 

available in the real world (Takaesu 151 ). It allows students listen to many kinds of authentic material 

from the internet, such as songs, podcast, news and videos from YouTube (Goh 43; Yeh 136; 

Takaeshu 150). One of the benefits of the extensive listening is to improve the learners' performance 

and to be autonomous in their listening, as the result of the chance to access the materials at their level 

and increase the automaticity (Yeh 136, Takaesu 152)  

The conventional method in teaching listening is the teacher provides the audio from the 

textbook, complete the exercises and move to the next one. Every student has to listen to the similar 

text.In the end, students practice the task recycling, students practice the conversation and discuss 

with partners (Brown 10). The extensive listening activities using internet sources fit students need 

since they can practice it anywhere in their gadget and it could be probably enjoyable since it provides 

many kinds of different information.  

 

Internet sources as authentic materials 

The massive use of the internet is beneficial since the website can be an excellent source for 

learning. The Internet sources are the alternative sources and considered to be integrated into the ELT 

(Chinnery 2, Goh 47). The use of technology in ELT has been reported to be effective to improve 

learners' motivation, engage students and promote autonomy ( Chinnery 3). The internet access also 

allows the exposure to English speakers and the chance to use authentic materials. 

Referring to the ELT in the 21st century, the citizens must be equipped with technological 

literacy as one of the key to stimulate students creativity (NEA, 20). Students engaged with the 

materials available in the internet, practice with the collaboration with their peers (Chinnery 6) ). The 

content of the internet are varied, some are authentic. Thomas identifies the authentic material as the 

material which is in the form of oral and written and is aimed to communicate meaning (15). 

Authentic material is different to a textbook; it shows the use of language in the community where it is 

spoken. For example, cooking recipe and restaurant menus. The activities teach the language 

employed in the real world. The authentic content can increase students motivation to be directed 

learner and increase motivation. The materials contain the real world language in the form of spoken 

form, such as the intonation, the pronunciation, stress and English variety (Ross, 33). For example, 

http://learningenglish.voanews.com/ publish trending news, and it comes with the script and 

downloadable audio and video. Listening comprehension lesson must have many variety of activities 

, relevant materials to the listeners and the possibility to access appropriate level (Ross, 32).  

 

Listening Journal  

Keeping individual notes or diary of listening activities have been reported to be one common 

activity for students studying listening (Goh 38; Schmidt 2). This tool has been useful to help the 

students reflect their listening. Also, through a listening journal, students can listen more and apply 

several approaches to help them focus on the selected aspects of listening.  

A listening journal is a book or a set of question in a form in which allow students to report their 

listening activity outside of class. Through filling in the form, students can reflect their activity in 

listening and think about the aspect of listening that they think needs improvement (Goh 39) 

Through the journal, students can reflect and evaluate their listening activity. Students are 

acquired to listen to certain sources provided by a teacher or chosen material to listen outside the 

classroom. Through the activity, students are expected to practice listening to the text for several 

times, compare and contrast their pronunciation, and then reflect their listening process (Schmidt 3). 
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Schmidt study through the listening journal is a way to prove that listening is not a challenging 

activity. 

 

3. RESEARCH METHODS  

The participants of the study were the first year students studying in the English Department 

students of Andalas University taking Dictation and reproduction subject. The subject is compulsory 

in their program.The Students age range from 18 to 22 years old. Students meet once a week for 100 

minutes study in the language lab with internet access. There isn't any native speaker teacher for the 

last two years teaching in that department. In the class, students study the pronunciation, word stress, 

and sentences stress. Students level are in the Pre-intermediate level to intermediate. 

This study used the listening journal as an assignment and to train students to be self-directed 

learners by using available sources accessible on the internet. Listening Journal is a post-listening 

activity consisted of a set of questions that students have to report weekly. Students wrote their 

opinion of the materials and self-reflection concerning the material. Students also reported which skill 

needs improvement.  

Every week, students submit the listening journal based on the form developed by Schmidt 

(11).The Teacher provided the list of the websites. Every week students independently choose a topic 

for the extensive listening. Listening to the news report, documentary or conversation of ordering 

meals in the restaurant. The materials come in the form of audio, video or podcast. Students practice 

the activities in the selected topic, and they are also allowed to read the text or subtitles provided. 

Students follow one of the activities, do the exercises, in the form of Multiple-Choice questions, True/ 

False and studying unknown words. After listening, students reflect their learning, including the name 

of the website, the title of the audio, the summary of the text, the vocabularies and the activities 

conducted. Also, one part is self-assessment, students have to reflect on their difficulties related to the 

speed, pronunciation, vocabulary.Students also need to assess the skills which need improvement.  

 

4. DATA ANALYSIS AND DISCUSSION 

All students accessed the assigned websites and practiced extensive listening. They expressed 

their experience through provided listening journal. Most of the students (81.7%, N=44) felt 

comfortable with the audio speed. At the same time, 73.7% of them found the pronunciation were 

clear. While 71% reported that the vocabularies are understandable and helpful. 

From students reflection of their activities, it was reported that first, the Audio Speed are 

comfortable showing that students can repeat the audio/video several times. In fact, “the listening 

comprehension problem was the fast rate of speech” (Renandya, Farrell, 2010). Through the activity, 

students can overcome the problem through the repetition. The chance to repeat the audio or video for 

more than one time has supported the learning. As it has been proved by Chang and Read (380) that 

repeated listening has been listed as the most popular strategy in listening, regarding the level of the 

students. Secondly, the pre-listening vocabulary listed in the beginning of the audio are helpful for 

students learning. 

The result shows that the materials are appropriate for students level and the activity is 

encouraging. Goh believes that the text, task, listener characteristics are relevant categories of the 

listening comprehension (8). My students who are at the intermediate level, are engaged with the topic 

of real world context, as several websites contain the world news, the content of the websites are 

updated, there are many interesting topics they can choose. Internet sources are the recent sources in 

language learning. It provides the authentic materials in the form of audio and video (Goh 43). In 

recent CLT, the teacher has to push the use of authentic material (Richards, 2008). Chang and Millett 

have reported that choosing interesting materials that fit students level motivate students to continue 

their listening activity (38) due to students enjoy the listening practice and improve the real world 

listening skill (Chinnery 6).   

Some websites contain the up to date information and provide several learning activities, 

including the talk show, seminar, news and popular science. For example, VOA News, which also 

facilitates language learning. The activity is varied, and students can select any interesting exercises. 

Students can adjust the activity with the purpose of their learning. The audio and video are 
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supplemented with the script or subtitle, Chang and Millett reported that Extensive listening activity 

which is conducted with reading and listening prior listening had been proved to help the 

comprehension (37). Vandergrift and Goh identify prior listening activities, including, reading, 

brainstorming or seeing pictures to provide students with language and knowledge oriented, which 

can engage learners in the listening task.   

According to the 21st century ELT, creativity is one of the principal components (NEA, 2015). 

Through the learning process, after experience many kinds of activities, a teacher can train students to 

think creatively because they can get more perspectives about life. Also, 21st-century listening skill 

involves the ability to understand visual information, such as pictures and text and to develop critical 

thinking.  

Students have reported their personal skill and weakness that need improvement (Table 1). 

However, they think that their listening is improving (65.4%,n =44). Students agree that the extensive 

listening helped their listening ability (83%, n=44). Students reflection show the agreement on the 

effectiveness of extensive listening. The materials provide the objective of the lesson, it introduced 

vocabularies, provided the context in the form of pictures and description of the topic. Students can 

activate their schemata which allow them to understand the meaning. In table 1 below is the result of 

students reflection on the skills that they think need improvement.  

Table 1. students self-reflection in which listening skills that need improvement  

I need to improve Percentages 

Listening to main ideas 16 

Listening to details 17.40 

Listening to numbers 6.60 

Listening to connected speech  1.20 

Listening for a long time 3.09 

Listening to other accents 14.50 

My vocabulary 19.60 

My pronunciation  16.30 

  

 

The practices have been useful for students. They agree that there are several listening skills need 

improvement, for example, vocabulary (19.6 %), listening to details (17.4 %) and pronunciation 

(16.3%). Several websites introduce the vocabulary; they are very helpful for students. Listening to 

main ideas (16%) is also the skill that students need to improve the practice. Students do not have any 

difficulties in listening to connected speech (1.2%) and listening for a long time (3.09%). 

Self-reflection has led students to evaluate their learning. They think of the activity which has been 

helpful to improve their listening skills and the parts that need improvement.  

 

5. CONCLUSION 

The study has attempted to show the effectiveness of extensive listening practice. The study 

involves 44 students of Andalas university who has to practice listening from the internet materials 

They have to report their learning process in a journal. The findings show that extensive listening 

helped them to improve their vocabulary and understand the meaning from many different sources. 

Students have the habits of reflecting their learning helped them improve their listening, especially in 

the area of improvement in the vocabulary and pronunciation. In addition, the use of authentic 

material has been engaged and provide the variety of topics that students can choose as consideration 

in choosing the materials from the websites. The material with the additional activity is more 

preferable than those with only video or audio since it contains several post-listening 

activities.Through the activity, hopefully increases the automaticity in listening.  
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